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This preliminary study aims to review the implementation of early 
childhood educators’ career pathway development framework among 
government and private sector providers of early childhood services in 
Malaysia. In this preliminary study, four main variations represented by 
institutions providing Early Childhood Care & Education (ECCE) in 
Malaysia were identified which include the Department of National 
Unity and Integration (JPNIN), Department of Social Welfare (JKM), 
private preschools and Community Development Department 
(KEMAS). Methodology: This research embarked on mixed method 
methodology where both qualitative and quantitative methods were 
employed to increase the credibility and validity of research results. The 
sampling frame was obtained from the National Child Data Center that 
contained registered ECCE providers only. Altogether there were 3,975 
child care centers, and 23,701 preschools spanned over five zones in 
Malaysia. Main Findings: The findings show that all educators at 
TASKA have good career path opportunities except for some 
institutions such as TASKA Swasta (Private TASKA (workplace)), 
TASKA SWASTA, TASKA Komuniti and TASKA berasaskan rumah 
( home-based TASKA) which have average professional development 
opportunities less than 3.0. However, through a t-test analysis, a sample 
of the findings showed that ECCE educators in TASKA had a 
significant career path opportunity (p <0.00). Applications of this 
study and Novelty/Originality of this study: The results of this 
research are expected to assist in the development of early childhood 
career pathway and can be an articulation of the conceptual theory 
framework and educator preparation model. Educators, supervisors, 
operators, trainers and officers from JPNIN, JKM, private preschools & 
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KEMAS were the implementation target for this framework in 
developing professionalism and advancing their careers.   

 
Key words: Early childhood, ECCE career pathway, Professionalism,  Preschool, 
Educators. 

 
 
 
Introduction 
  
Early childhood education in Malaysia aims to inculcate and nurture the potential of children 
in all aspects of development, mastering basic skills and fostering positive attitudes in 
preparatory schooling. Early childhood education allows pupils to have a good personal 
character and positive self-concept to become a patriotic citizen and practice pure values in 
everyday life (Hasimah, 2018). 
 
ECCE service providers in Malaysia, whether TASKA or TADIKA play an important role in 
ensuring that the implementation of the program takes place perfectly. Special attention should 
be given to educator career pathways at TASKA and TADIKA to provide quality teachers in 
promoting children's development holistically. 
 
Problem Statement 
 
Career pathway framework for early childhood educators often intends to provide and equip 
individuals to work well and be able to take responsibility for educating children holistically. 
The framework is required to create opportunities and values as a professional for early 
childhood educators. Career pathway framework development needs to be aligned and based 
on established standards. The extent to which this framework is implemented at the TASKA / 
TADIKA level at both the local and state level has yet to be identified. This is because various 
agencies from both the government and the private sector are providers of early childhood 
services. Standards to educator career pathway development framework also do not exist yet. 
Hence this study aims to review the implementation of early childhood education career 
pathway development framework among these providers. 
 
Objectives  
 
This preliminary study aims to review the implementation of early childhood education career 
pathway development framework among government and private sector providers of early 
childhood services in Malaysia 
 
Literature Review 
 
In promoting the holistic development of children, ECCE service providers play an important 
role in ensuring that the program is implemented successfully. Particular attention should be 
paid to programs that involve professional development at the pre-service and in-service levels. 
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Developing countries such as the United Kingdom (HM Government, 2012)  the United States 
(Virginia Department of Education, 2019), Australia (Australian Government Annual Report, 
2013) and Singapore (Ministry of Education Singapore, 2019) have put their country's 
education priorities in providing effective professional development programs recognition. 
 
The establishment and opening of TASKA and TADIKA in Malaysia shall be subject to 
procedures set by the Malaysian government. All parties who wish to open TASKA / TADIKA 
or who are interested in being a TASKA / TADIKA caretaker are required to attend the Basic 
Children Course (KAAK). There is also a Child Act 2001 and a 2011 amendment (named Act 
611) which is formed in line with the United Nations Convention on the Rights of the Child 
(CRC) signed by Malaysia in 1995. Act 611 clearly stated the right of children to receive a 
quality education, apart from the right to receive protection from parents/guardians or the 
country from poverty, abuse, neglect and exploitation, and the right to speak (United Nations 
Report, 2007). 
 
According to Subadrah & Zahyah (2017), preschool teachers with higher levels of education 
also show a better perception of their career path than those with lower academic qualifications. 
Therefore, it is important that colleges and universities of teacher training in Malaysia (public 
and private) train new preschool teachers at the graduate level and provide ongoing 
professional development at the diploma level for those teaching in the industry to enhance 
their pedagogical skills in teaching children. 
 
In Malaysia, the recognition of the ECCE program is a Diploma in Early Childhood Education 
by the Malaysian Accreditation Agency (MQA). Through various sources, there are more than 
30,000 early childhood educators, especially in the private sector, performing these services 
without any qualification. Employers, managers and supervisors must have a certificate 
recognised by JKM. Caregivers of children in TASKA must attend and pass the Child Care 
Basic Course (KAAK) or the PERMATA Course within 12 months of being employed 
(Hasimah, 2018).  
 
Research on private sector ECCE in Malaysia (Foong et al., 2018) shows that most private sector 
teachers are young, under qualified, inexperienced and underpaid.  Teachers are aware of the 
need to improve their skills and are willing to do so if given the opportunity. The study shows 
that there is an urgent need to take action and research on the professionalism of private sector 
teachers so that quality ECCE can be provided to young people in the country by the private 
sector. 
 
Studies on Critical Issues in Preschool Education in Malaysia (Rohaty, 2013) which involved 
a purposive sample of 30 experienced practitioners in early childhood education including 
teachers, college lecturers, post graduate students and government officials show that several 
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pertinent issues involving curriculum, teacher training, equity and accessibility, assessment, 
and monitoring of preschool centres.  
 
Suggested by (Sheridan et al., 2009), this study is indispensable to expose a process that 
encourages change in practitioners’ knowledge, skills, and dispositions that are demonstrative 
of effective practice. Research in ECCE professional development is needed to uncover basic 
information about favorable processes that promote the development of the skills and 
competencies necessary to provide high-quality, ECCE. 
 
Studies (Foong et al. (2018)  and Rohaty (2013)) show that there is still a gap in the quality of 
ECCE in Malaysia that needs to be studied and improved. Exemplary of good quality of ECCE 
framework and policy are as demonstrated by  developed countries such as the United 
Kingdom, Singapore Australia and the United States. 
 
Research Objectives  
 
Career pathway framework for early childhood educators often intend to provide and equip 
individuals to work well and be able to take responsibility for educating children holistically. 
The framework is required to create opportunities and values as a professional for early 
childhood educators. Career pathway framework development needs to be aligned and based 
on established standards. The extent to which this framework is implemented at the TASKA / 
TADIKA level or the local and state level has yet to be identified. This is because various 
agencies from both the government and the private sector are providers of early childhood 
services. Standards to educator career pathway development framework also do not exist yet. 
Hence this study aims to review the implementation of early childhood education career 
pathway development frameworks among these providers (Hasimah, 2018).  
 
Methodology 
 
This research embarked on mixed method methodology where both qualitative and quantitative 
methods were employed to increase the credibility and validity of research results. The 
following sub-sections describe the qualitative and quantitative methodologies in more detail. 
 
Qualitative Methodology 
 
The qualitative part of this research adopted interpretive phenomenology philosophy which has 
been developed based on the work of Heidegger. Interpretive phenomenology is a hermeneutic 
method typically used to develop the meaning of an experience. In this study, researchers 
perceived that ECCE educators' experiences could be constructed into a meaningful knowledge 
which helps to understand ECCE educators' professional development and career pathway 
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policy. Interpretive phenomenology aims to gain a deep understanding of experience (Matua 
& Van Der Wal, 2015).  
 
Purposive sampling technique, particularly the maximum variation, was employed to explore 
similarities and differences across the heterogeneity of samples (Palinkas, 2015). Compared to 
other purposive sampling techniques such as snowball and criterion sampling, the maximum 
variation is more efficient in capturing unique or variations emerged from diverse conditions. 
In this preliminary study, four main variations represented by institutions providing ECCE in 
Malaysia were identified which include the following: 
• Department of National Unity and Integration  
• Department of Social Welfare  
• Private preschools  
• Community Development Department  

 
Educators, supervisors, operators, trainers and officers from these departments were selected 
as the research participants to describe ECCE educators’ experiences in developing 
professionalism and advancing their careers.  
 
The interview protocol for this study was developed by first identifying the meaning of 
professional development (PD) and career path (CP) from existing literature. The extensive 
review revealed four major constructs that were disposition, knowledge, skill and practice 
contributing to PD and CP. From these constructs, two interview protocols were developed 
focusing on ECCE educators, and another one for supervisors, operators, trainers and officers. 
ECCE experts verified the interview protocols through two consultative sessions. During the 
first session, three experts from Sultan Idris Education University and the Institute of Teacher 
Education shared their reviews with two representatives from the Department of Social Welfare 
about the interview protocol. Feedbacks were given about technical issues such as the clarity 
of terms and exhaustiveness of the questions in regards to the subject of interest. In 
subsequence, corrections were made and presented in the second session which was attended 
by the same experts and few more from the industry. The experts validated the interview 
protocol for the data collection phase. 
 
A face-to-face interview was employed as it enabled researchers to gain a rich and thick 
description of the phenomenon. The quality of the interview data was increased by using face-
to-face interview because researchers were able to probe unexpected response and build 
participants' trust towards the researchers (Lethbridge et al., 2005). The data were then 
transcribed in verbatim and analysed by using thematic analysis as proposed by  Braun & 
Clarke (2006) as depicted in Table 1.  
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Table 1: Thematic analysis stages 
Stage Process Involve 

1. Data familiarisation Researcher transcribes the interviews into readable 
documents. Skimming and scanning techniques 
were applied across multiple transcripts, and 
important initial ideas were jotted down.  

2. Initial codes generation Researchers generated an initial coding scheme 
with clear definitions and important excerpts in the 
transcripts were coded systematically.  

3. Themes development Researchers collated the codes into intial themes 
and excerpts were categorised into these initial 
themes. 

4. Themes 
review/restructuring 

Researchers review and restructure the themes to 
develop a meaningful thematic map of the research 
data.   

5. Theme definitions and 
names development  

Researchers went through an iterative process of 
defining themes so that each theme was unique and 
an appropriate name was given. By organising the 
themes systematically, acomprehensive 
participants' stories which represented by the 
themes were generated.    

6. Report  Researchers presented the research results 
according to the research questions, and 
corresponding themes and interview excerpts were 
used to support. 

Source: Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 
research in psychology, 3(2), 77-101. 
 
To increase research trustworthiness, multiple researchers analysed the same set of data based 
on (LeCompte, 2000) and comparison was made about the themes emerged. This process which 
known as peer debriefing involved ten researchers who had in depth knowledge about the 
research topic and qualitative methodology. In addition, the themes were further supported by 
the quantitative results. 
 
Quantitative methodology 
 
Adopting the survey research design, this study involved ECCE providers which comprised of 
both private and public preschools (5-6 years) and child care centers (0-4 years) in Malaysia. 
The sampling frame was obtained from the National Child Data Center that contained 
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registered ECCE providers only.  Altogether there were 3,975 child care centers, and 23,701 
preschools spanned over five zones in Malaysia as exhibited in Table 2. 
 
Table 2: Numbers of registered child care centers and preschools in Malaysia (2017) 

Zones Child Care Centers Preschools 
North 471 3,082 
South 652 5,089 
Central 1,723 6,049 
East 631 4,279 
West 498 5,202 
Total 3,975 23,701 

  
Based on the above sampling frame, stratified random sampling was conducted, and total 1,324 
child care centers and 2,161 preschools were selected as per suggested by (Krejcie & Morgan, 
1970). Two sets of questionnaires were developed for ECCE educators and operators, 
supervisors and headmasters respectively. The 105-items questionnaires used 4-point Likert 
scale ranging from strongly disagree (1), disagree (2), agree (3), and strongly agree (4). The 
validity and reliability of the survey instruments were achieved from consultative sessions with 
the experts. Moreover, a pilot study was also performed among 30 randomly selected ECCE 
educators from various sorganisations in Muallim district. The Cronbach’s alpha value 
obtained from the pilot study was 0.92 meaning that the research instrument was reliable 
(Nunnally (1978), Taber (2018)). For inferential data analysis, descriptive analysis and t-test 
were performed.      
  
Analysis/Discussion 
The Analysis of Career Pathways for TASKA and TADIKA Educators in Malaysia 
• TASKA 
 
The findings show that all educators at TASKA have good career path opportunities except for 
some institutions such as TASKA Swasta  (Private TASKA (workplace)), TASKA SWASTA,  
TASKA Komuniti and TASKA berasaskan rumah ( home-based TASKA) which have average 
professional development opportunities less than 3.0. The findings also show that the educators 
at TASKA Perpaduan have higher career paths opportunities followed by TASKA Pusat 
Permata Negara and TASKA KEMAS (Figure 1). However, through a t-test analysis, a sample 
of the findings showed that ECCE educators in TASKA had a significant career path 
opportunity (p <0.00) as showed in Table 3. 
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Figure 1. TASKA career pathway opportunities  

 
   
Table 3:  t-test analysis TASKA educators pathway opportunities 

 
 
 

 
• TADIKA 
 
Educators at TADIKA have a poor career path compared to TASKA (Figure 2). However, 
through a T-test analysis of a sample as in Table 4 shows that there is no significant evidence 
that educators in TASKA have high career path opportunities (p-value> 0.05). 
 
 
 
 
 
 
 
 
 
 
 

 T-Value P-Value 
Career Pathway 2.59 0.005 
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Figure 2. TADIKA career pathway opportunities 

  
 
Table 4: T-test analysis TADIKA educators pathway opportunities 

 
 
 

*Laluan kerjaya = Career pathway 
 
Qualitative Analysis of TASKA and TADIKA  Career Pathway Opportunities 
 
Career pathway opportunities, according to educators, employers and officers involved in the 
agencies can be divided into two, 1) support and encouragement of employers and 2) career 
path management. 
 
• Support and Encouragement  (Give English Translations of the content written n other 

language) (Done) 
 
Employers encouraged their staff to pursue their studies in ECCE to enhance their knowledge 
and skills to qualify them to a higher level: 
 
"We told them, don't stop here. Go and get an early childhood education diploma. Make it to 
the degree. And at least they should have a diploma of skills. Many are also studying 
further..they went to college for weekend classes.." 
 

 T-Value P-Value 
Laluan kerjaya -14.33 1 
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(AG_PTP_KP_08_L207) 
"Haa...The department sends them to take courses during the holidays. I've been sacrificing it 
for 4 years now.." 
 
(JPNIN_PENDIDIK_10/R5/290-292)  
 
TADIKA employers emphasise the need to support their staff in the form of motivation and 
the opportunity to gain experience. According to the viewpoint of the employer's, appreciation 
may also be given in the form of opportunities to attend courses that can improve job 
performance and promotion opportunities.  
 
"We always motivate staff, no matter what. Actually we want to let the staff know, they need to 
move forward. If I can do it, anyone can do the same thing. So when we're really good, well, 
really committed to the job I always tell them to improve their performance for their career.." 
 
(JKM_PENGUSAHA_R4_P40) 
 
"So the benefit like I said earlier is not in term of money, reward them, in term of vacation 
package something like that. And these courses I think they need to be aware of . Who knows 
if there is any provision for him to open his own school? That's a reward for us" 
(JKM_PENGUSAHA_10/R1/R3/493-497) 
 
“If they (teachers) are ok, we'll give them a chance to supervise one of our premises.” 
(JKM_PENGUSAHA_R4_P41) 
 
• Career path management (Give English Translations of the content written n other 

language) (Done) 
  

• The finding shows four ways for TASKA operators and TADIKA to manage career paths 
for their staff. Employers need to provide career paths that are appropriate to the existing 
experience as well as providing career guidance in the field of administration. Employers 
should always provide support to career enhancements as well as monitor and guide 
franchisee under employers. 
 

“And then say after they work 2 years 3 years all in career then, continue studying diploma..” 
 
(PENGUSAHA12_P13) 
 
“And then after they get a diploma, what they want to do? What is my career path? Okay. You 
work for me a few months or years. We teach you admin. Administrative..” 
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(PENGUSAHA12_P14) 
 
“And then they can see, they can see the potency You see. After 3 years..they got 3 years 
experiences. They can continue studying diploma (APEL)..you become as a franchisee  at our 
school . We still meet 1 month, franchising-franchising will meet us.  We have a meeting every 
month.”  
 
(PENGUSAHA12_P15) 
 
"Because in TASKA I have them now madam. They want to complete a diploma, no need to 
go to class. They work at my TASKA." 
(JKM_PENGUSAHA_10_P56) 
 
According to the supervisors and officers of TASKA and TADIKA agencies, incentives and 
rewards either in the form of incentives, annual salary increases or excellent service awards are 
crucial in improving the careers of TASKA and TADIKA educators. 
 
“Ohh yes, there is (incentive)” 
 
(KEMAS_PEGAWAI_13/ 1020-1022) 
“Salary increament.. as usual..” 
(JPNIN_PENYELIA_11/R1/1242) 
 
“Arrr untuk (APC) tu lah..ha'ah. Err this year we are in the process of being awarded the PM's 
excellent child division award” 
 
(KEMAS_PEGAWAI_13/1149) 
 
In terms of promotion, three evaluation elements were identified as the main assessments used 
by supervisors and officers while evaluating TASKA and TADIKA educators. The three 
elements are: 
 
• Annual Work Targets (SKT) for educators contract renewal  
• Excellent Service Award (APC)  
• Personality,  Performance and record of daily attendance and the involved program of  

TASKA / TADIKA educators 
 

“Arr ok. At KEMAS err we are contract staff... What do we call? (SKT)”. 
(KEMAS_PEGAWAI_13/1119) 
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"aa..the performance is assessed in terms of attendance, attendance at the workshop attendance 
program consisting of departmental programs..from behavior or complaint but overall scores 
will be assessed by the PPD to be sent to the state level.." 
(JPNIN_R2/1199) 
“ So what would they evaluate? A regional KEMAS officer under parliament will evaluate all 
his PMs ” 
 
(KEMAS_PEGAWAI_13/ 1203) 
 
Conclusion  
 
The findings show that all educators at TASKA have good career path opportunities except for 
some institutions such as TASKA Swasta  (Private TASKA (workplace)), TASKA SWASTA,  
TASKA Komuniti and TASKA berasaskan rumah ( home-based TASKA) which have average 
professional development opportunities less than 3.0. However, through a t-test analysis, a 
sample of the findings showed that ECCE educators in TASKA had a significant career path 
opportunity (p <0.00). Educators at TADIKA have a poor career path compared to TASKA. 
However, the findings from T-test analysis shows that there is no significant evidence that 
educators in TASKA have high career path opportunities (p-value> 0.05). Career pathway 
opportunities, according to educators, employers and officers involved in the agencies can be 
divided into two, 1) support and encouragement of employers and 2) career path management. 
 
The career pathway opportunities of TASKA and TADIKA educators can be summarised as 
Table 5. 
 
Table 5: The career pathway opportunities of TASKA and TADIKA educators 

Opportunity Description 
1.  Support and 
Encouragement of 
Employers  
 
 
2.  Career Path  
Management.  

Employers encouraged their staff to 
pursue their studies in ECCE to 
enhance their knowledge and skills to 
qualify them to a higher level 
Employers need to provide career paths 
that are appropriate to the existing 
experience as well as providing career 
guidance in the field of administration. 
Employers should always provide 
support to career enhancements as well 
as monitor and guide franchisee under 
employers 
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The findings of the study show that the Career Development Program at TASKA and TADIKA 
in Malaysia according to the needs and capabilities of the agencies involved. Generally, the 
study participants felt that there was still little exposure given to caregivers in improving 
children's knowledge and skills in early childhood education. Besides that, the implementation 
of the career is still unclear. For some agencies, no work path is provided. 
 
Limitation 
 
This study is still in its early stages. More comprehensive research findings will be possible in 
formulating the ECCE teacher career framework once all these studies have been completed. 
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