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This research was purposed 1) to develop the supervision model for 
enhancing the English language learning management of private 
school teachers and 2) to study the results of applying the supervision 
model for enhancing the English language learning management of 
private school teachers. The findings revealed 1) the Supervision 
Model consists of (1) principles of supervision model; (2) objectives of 
the model; (3) supervision contents; (4) supervision process consisting 
of planning, conducting supervision, reflecting self-learning 
management, and supervision evaluation; (5) the evaluation of 
supervision model; and (6) success conditions. The results of the 
supervision model for enhancing the English language learning 
management of private school teachers contained appropriateness, 
possibility and usefulness, at the highest level. 2) The results of 
applying the supervision model for enhancing the English language 
learning management of private school teachers indicated that: (1) the 
results of the knowledge and understanding tests of teachers in English 
language learning management was higher than before the supervision 
was provided; (2) the result of designing lesson plans of the 
supervising teachers was higher than before the supervision was 
provided, and, the teachers gained more knowledge; (3) the result of 
the teachers' satisfaction towards the supervision for enhancing the 
English language learning management of private school teachers was 
in the highest level, overall; (4) assessment of students' opinions on 
English language learning was in the highest level, overall; and (5) the 
results of the suitability, possibility and usefulness evaluation of the 
supervision model were in the highest level, overall.  
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Background 
 
The 21st century is an era of rapid change in all aspects – economic affairs, society, politics, 
government, communication of technology, the dissemination of knowledge and information, 
and global geographic environmental change, which requires a new educational paradigm for 
improving people’s awareness of the changes. 
 
However, the current situation of Thai education management on English language skill 
development finds that the quality of education, whether in achievement, or the ranking of 
quality - Thailand and internationally -  and the process which is an element of educational 
quality development, tends to decline. As noticed from the ranking of English Proficiency 
Index (EPI) and the TOEFL test of Education First, a leader in studying abroad and cultural 
exchange around the world, the English language competency of Malaysia and Singapore is 
at a high level; Korea, Indonesia, and Vietnam are at a moderate level; China is at a low 
level; and Thailand and Kazakhstan are at the lowest level, with an average score of 44.44, 
ranked 55 out of 60 countries, which can be compared with the 2012 results, when Thailand 
was ranked 53 out of 54 countries, only scoring higher than Libya (Ministry of Education, 
2014). The comparison of using English language in ASEAN countries, reveals that only 
10% of Thai people can communicate in English. This gives Thailand a ranking of fifth out 
of ten ASEAN countries, listed first to fifth as follows: 4.58 million Singaporeans with 3.25 
million English speakers, accounting for 71%; 97 million Filipinos with 49.80 million 
English speakers, accounting for 55.49%; 0.38 million Bruneians with 0.14 English speakers, 
accounting for 37.73%; 27.17 million Malaysians with 7.4 English speakers, accounting for 
27.24%; and 63.03 million Thai people with 6.54 million English speakers, accounting for 
10%. When comparing the TOEFL scores from ASEAN countries, it is found that the 
countries with an average score above 550 are Singapore and the Philippines, those with an 
average score above 500 are Myanmar, Vietnam and Cambodia, and Thailand gains a lower 
than 500 for the average score, with Thailand having a graduate grade point average of less 
than 500, which is at the same level as Laos. 
 
The English competency use of Thai people as mentioned above reflects that the process of 
improving English skills competency among Thai people is still not effective. The Ministry 
of Education therefore has a policy of educational reform to improve English language use in 
schools so as to be factual and for the educational quality assessment system to be developed 
to create consistency in both internal and external school quality assessment. Moreover, there 
is an effective assessment mechanism to improve the supervision system of teachers and for 
basic educational schools to be strong and factual (Ministry of Education, 2016). The 
development of education consists of three essential processes for achieving the goals of 
educational management, which are the administrative process, the learning process, and the 
supervision process, these being the primary mission of education departments and an 
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important task for schools. This relates to Wongyai’s stance (2011) that to help learners gain 
higher learning potential, a teacher should have higher competency as well, and teaching 
competency correlates with supervision competency. If the supervision competency is high, it 
can improve the teachers' teaching competency, which can be likened to the idea that only 
expert teachers are be able to help learners become expert learners (Lao-riandee, 2013). 
 
A report of supervision for studying the condition of English language learning management 
in private schools and the supervision condition of English language learning management in 
private schools under the Khon Kaen Provincial Education Office indicated that the 
management of the communicative approach has not been successful, as most teachers do not 
graduate in English major. This accordingly affects their confidence in providing the 
activities, and also, in providing activities in accordance with their own feelings of lacking in 
knowledge and competency in organising a variety of learning activities, and applying new 
innovations and up-to-date learning activities. Organising the activities in accordance with 
knowledge developed by the private sector with only one to two days a year results in 
discontinued learning activities and a lack of creativity and language application. Moreover, 
mostly, it is classroom activity, so the learners have less opportunity to use their English 
skills. From the supervision aspect, it was found that following up on organising learning 
activities is not effective since the private schools did not have any supervisors. The 
supervisor refers to the school administrator or the head of academic affairs, so there is some 
supervision, but no process or clear format, and also, supervision is not continuous and there 
is still a lack of knowledge and understanding about supervision. This affects the teachers, 
making them feel uncomfortable and being caught up while providing a learning activity, this 
makes organising learning activities less effective (Khon Kaen Provincial Education Office, 
2017).  
 
As mentioned above, it is considered that supervision is an important process for enhancing 
the learning management competency of private school teachers and it also affects learners 
for effective learning. Moreover, there have not been studies on the development of a 
supervision model to enhance competency in the English language learning management of 
private school teachers. Therefore, the researcher is interested in studying how to develop the 
aforesaid supervision model, in order to apply more effective development of learning 
management. 
 
Research Question 
 
1. Is the supervision model for enhancing the English language learning management of 
private school teachers appropriate? How? 
2. What are effects of applying the supervision model for enhancing the English language 
learning management of private school teachers? 
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Objective 
 
1. To develop a supervision model for enhancing the English language learning management 
of private school teachers. 
2. To study the effects of applying the supervision model on enhancing the English language 
learning management of private school teachers. 
 
Methodology 
 
The population and sample group in the study are ten administrators and English teachers 
from the schools with excellence in supervision, by interview; and nine experts in evaluation 
to affirm the supervision model for enhancing the English language learning management 
competency of private school teachers, consisting of three supervision experts, three 
curriculum and teaching English experts, one school administrator, and two university 
professors, by focus group; and four administrators and teachers as volunteers for trying out 
the model. 
 
Data Collection 
 
1. Collect data about the components of supervision for enhancing the English language 
learning management competency of private school teachers by studying documents, 
theoretical concepts and related studies.   
2. Collect data from school administrators and teachers with excellent supervision for 
enhancing the English language learning management competency by interview, between 
December 11-12, and 15, 2019 and March 13-14, 2020. 
3. Having nine experts assess and confirm the supervision model by focus group, June 14, 
2020 
4. Collect data from the trial of the supervision model for enhancing the English language 
learning management competency of private school teachers, by the knowledge and 
understanding of teachers in the English language learning management test, assessment of 
lesson plan designing ability, questionnaire of teachers' satisfaction towards the supervision 
for enhancing the English language learning management competency of private school 
teachers, questionnaire of students' satisfaction towards English language learning, and an 
assessment of the suitability, possibility and usefulness of the mode, from June until August, 
2020.  
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Data Analysis 
 
1. Analyse and synthesise information about the components of supervision in order to 
enhance the English learning management competency of private school teachers by studying 
related documents, theoretical concepts and studies. 
2. Analyse and synthesise qualitative data from open-ended questions and interviews. 
3. Analyse evaluation data of the model components by entering scores into the SPSS for 
Windows to analyse Mean and Standard Deviation. 
4. Analyse data of applying the supervision model for enhancing the English learning 
management competency of private school teachers by entering scores into the SPSS for 
Windows to analyse Mean and Standard Deviation. 
 
Conclusion 
 
1. The evaluation of the supervision model for enhancing the English language learning 
management of private school teachers is at the highest level, overall, as in Table 1. 
 
Table 1: The evaluation of the supervision model for enhancing the English language 
learning management of private school teachers 
Components and indicators 
of the supervision model 
for enhancing the English 
language learning 
management competency 
of private school teachers 
 

Appropriateness 
level 

Possibility level Usefulness level  

�̅�𝑥 S.D. 

In
te

rp
re

ta
tio

n �̅�𝑥 S.D. 

In
te

rp
re

ta
tio

n �̅�𝑥 S.
D. 

In
te

rp
re

ta
tio

n 

1. Principles of supervision 5 0.00 Highe
st 

4.9 0.31
6 

Highe
st 

5 0.0
0 

Highe
st 

2. Objective 5 0.00 Highe
st 

4.9 0.31
6 

Highe
st 

5 0.0
0 

Highe
st 

3. Content 5 0.00 Highe
st 

4.9 0.31
6 

Highe
st 

5 0.0
0 

Highe
st 

4. Supervision Process 5 0.00 Highe
st 

4.9 0.31
6 

Highe
st 

5 0.0
0 

Highe
st 

5. Evaluation 5 0.00 Highe
st 

4.9 0.31
6 

Highe
st 

5 0.0
0 

Highe
st 

6. Success Condition  5 0.00 Highe
st 

4.9 0.31
6 

Highe
st 

5 0.0
0 

Highe
st 

Total average  5 0.00 Highe
st 

4.9 0.31
6 

Highe
st 

5 0.0
0 

Highe
st 

http://www.ijicc.net/


    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 12, Issue 11, 2020 

 

327 
 
 
 

 The evaluation of the supervision model for enhancing the English language learning 
management competency of private school teachers found that the model is improved, with 
appropriateness, possibility and usefulness at the highest level. The details of the supervision 
model for enhancing the English language learning management competency of private 
school teachers are as follows: 

 
The Supervision Model for Enhancing the English Learning Management Competency 
of Private School Teachers 
 
1. Principles of the model - the development of a supervision model for enhancing teachers’ 
competency on English language learning is based on encouragement, promotion, assistance, 
and cooperation among supervisors, administrators and teachers to be best able to develop the 
"English language learning management competency" of the teachers, a competency which 
consists of knowledge, skills and attitude on continuous performance with the principle of 
"be[ing] united in action and spirit to sustainably reach the goals". It is the supervision’s role 
to develop schools’ learning management progress through the collaboration of relevant 
parties for effective and sustainable results.    
2. Objective of the model – to develop administrators and supervisors to be knowledgeable 
in and understanding of the supervision model and to be able to use and apply the model for 
developing performance and organising learning activities with effectiveness.  
3. Supervision contents consist of current condition analysis, problems and issues needed for 
development, along with formulating guidelines for further development, creating learning 
activity, and reinforcing that teachers be knowledgeable and competent in planning English 
language learning activities, writing lesson plans and managing learning activities, which are 
taught based upon the designed lesson plans, assessments and evaluations, promoting of the 
teacher for their knowledge and understanding, and for being able to apply the guidelines to 
performance. Also included in the contents are the development of assessment and the 
evaluation of learning activities related to the learning conditions provided to learners and 
based on their development, and the using of the evaluation results to adjust learning 
activities so that learners can improve with potential.  
4. The PORE Process consists of Phase 1 Planning (P) – analysis of the current condition, 
problems and needs for the supervision of enhancing the English language learning 
management competency by using the coaching technique GROW Model for the results, 
asking the teachers questions in each phase, which are: 1) Which goals do you want to 
develop?; 2) What is the current condition that you want to develop?; 3) What are the 
methods or alternatives for development?; and 4) How would you know if everyone performs 
and is developed? Then, using these questions in operation as follows:  
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1. Goal – the goal that we have to achieve using principles to set goals needed for 
development by the SMART Goal principle, which is S - specific: a good goal must be 
specifically defined and clear without any ambiguity, knowing what you want and when you 
would achieve that goal; M - measurable and that can be used for measurement. A good goal 
must be clearly measured in numbers or money because it would show the distance of 
progress of how close we are to our goals; A-achievable: a good goal must be able to be 
achieved, knowing the sequence of steps  and being responsible for it in order to achieve that 
goal; R - realistic: that goal must be possible, reasonable with reality, and related to your life, 
so you can truly understand and access it; and T - time bound: the goal should have a clear 
and definite time frame. You should know how long you would take to achieve that goal, 
which it is generally divided into the short-term goal (up to one year), the medium-term goal 
(one to ten years), and the long-term goal (over ten years).  
2. What is the current condition that you want to develop? Realistically, analyse together 
the current situation using SWOT, to analyse strengths, weaknesses, opportunities, and to 
treat the development of English skills and supervision for a more effective enhancing 
learning activity management.  
3. Question: what methods are there to achieve the goal? Proposing options to achieve 
that goal by analysing the model to improve knowledge, skills and attitude. 
4. Question: how would you know if everyone conducted and is improved? Way 
Forward, conducting, and giving promise are collaborations of intention to develop English 
language learning for oneself and learners, by making a Memorandum of Understanding 
(MOU), a letter in which one party shows willingness to perform one thing or the other, and 
according to the conditions shown in that letter with the other party, is considered as a 
contract.  
 
Phase 2 Supervision Organising (O): supervision process for improving learning 
activities consists of 3 steps, namely: 
 
Pre-Observation Conference 
   
The purpose is to gather information about the teacher's intention and objectives, lesson 
plans, methods, activities, materials and medias, as well as assessment and evaluation rules, 
to create a basic agreement between teacher and supervisor, for example, particulars or 
problem that interests the teachers and need observation while teaching in order to gain 
feedback on using observation tools, such as voice recorder, observation form and time. 4.2.2 
Observation - the purpose is to observe teaching behaviour in lessons and the lesson plans 
drafted by meeting in Phase 1, in order to review and collect various events from the 
observation, to evaluate learning activity management, to observe whether everything is as 
expected, how the teaching methods are working (especially if there is a lesson plan as a 
team), the teacher's teaching style and previous teaching behaviour (as shown in the 
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classroom), to consider implications to the supervision that would be used as  a guideline for 
further teaching improvement and to determine a plan (strategy) to help teachers. 5.1 
Important issues, questions, ideas and problems needed for consideration during the meeting 
in the next step. 5.2 Role of the supervisor during the meeting. 
 
Post Observation Conference   
 
The purpose is to give feedback and to provide improved guidelines for teaching. It would be 
appropriate if a preliminary agreement is reviewed, (according to Phase 1), so as to increase 
its usefulness. The purposes are as following: 1. to encourage teachers and increase 
satisfaction; 2. to limit concerns about important issues in teaching in order to give feedback; 
3. to give recommendations (if possible and appropriate); 4. to train teachers to understand 
the ability and technique of self-supervision; 5. to develop motivation for professional self-
analysis. 
 
Phase 3 Self-Reflecting (R)   
 
Self-reflecting is an important activity that helps teachers develop their teaching activities. It 
is important for teachers to be able carry out self-reflecting with faith and be able to look for 
ways to develop their skill, such as by using these following questions, for example; What 
went well? (Ww); What did not go well? (Ww); What should I do then that I didn't do? What 
did I not do that I possibly could? (Wc); What should be done differently? (Wd); and How do 
I do it? After writing the reflection, it can then be submitted to the supervisor for them to 
acknowledge the development of the teacher. 
 
Evaluation of the Model 
 
In applying the supervision model for enhancing teacher's competency in English language 
learning in schools, a guideline for evaluation and operation should be defined by following 
these steps: 1) hold a meeting for clear understanding between administrators and teachers 
about the operation based on the supervision model for enhancing teacher competency in 
English language learning; 2) make an agreement to assign the evaluation and to implement it 
according to the supervision model for improving teacher competency in English language 
learning management; 3) evaluate the implementation based on the supervision model for 
enhancing teacher competency in English language learning as to whether or not it is in 
accordance with the objectives, by evaluating the knowledge and understanding of 
administrators and supervisors, as well as teachers, by testing or interviewing about the 
supervision operation to enhance teacher competency in English learning management. 
Moreover, assessing the ability of administrators, supervisors and teachers for enhancing the 
teacher competency in English language learning management by interview, observation, or 
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examining performance, and following up via a Line group. In addition, assessment of 
teacher satisfaction, as well as students', according to the supervision model for enhancing the 
competency of English language learning management, should also occur. Summarising and 
reporting the supervision results for enhancing teacher competency in English language 
learning management, also analysing and synthesising the results in order to receive feedback 
for improving or developing the supervision model to improve teachers' competency in the 
teacher competency in English language learning management. 
 
Success Condition 
  
Success condition refers to factors, conditions, or important rules that help the application of  
a supervision model for enhancing the teacher competency in English language learning to 
achieve the defined objectives. It consists of personnel preparedness, enough budget, media, 
materials and operation. There is also morale reinforcement in various ways in accordance 
with appropriateness, teamwork, harmony or unity of personnel. Furthermore, there is a self-
reflection record that the teachers must be honest in. 
 
Figure 1 The supervision model for enhancing the English language learning management of 
private school teachers 

        
            
2. The results of application of the supervision model for enhancing the English language 
learning management of private school teachers are as following: 
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2.1 The results of teacher cognition of English language learning management revealed that 
the teachers gained higher knowledge than before they were provided the supervision, as 
shown in Table 2. 
 
Table 2: The results of English teacher cognition for enhancing English language learning 
management before and after supervision 
Test N Total Score X S.D. df ∑D ∑ 2D  t 

Pre 
6 20 10.83 2.32 5 25 121 5.5624* 

Post 15.00 1.41 
* Statistical significance at the level of .05 (df = 5, t = 2.0150) 
 
From table 2, it is revealed that before being provided with the internal supervision, the 
teachers' cognition of English language learning management gained 10.83 for the mean of 
knowledge, 2.23 of the standard deviation of 2.32. After being provided with the internal 
supervision, they gained 15 for the mean and 1.41 for the standard deviation. When 
comparing the scores of pre-test and post-test, it is found that the post-test score was higher, 
with statistical significance at the level of .05. 
  
2.2 The results of the teachers learning management, which consisted of creating lesson plans 
on English communication, the application of technology, and assessment and evaluation as 
shown in Table 3-4. 
 
Table 3: The evaluation of teachers’ lesson plans for enhancing the competency of English 
language learning management   
Teachers Evaluation X� S.D. 

Teacher 1 
1 2.83 0.51 
2 3.83 0.38 
3 4.33 0.49 

Teacher 2 
1 3.50 0.51 
2 4.17 0.38 
3 4.89 0.32 

Teacher 3 
1 3.22 0.43 
2 3.94 0.42 
3 4.61 0.50 

 
According to Table 3, the evaluation of the teacher’s designing skill of English language 
learning lesson plan is revealed to be; Teacher 1 – the first time was at a moderate level (X� = 
2.83, S.D. = 0.51), the second time was at a high level (X� = 3.83, S.D. = 0.38), the third time 
was at the highest level (X� = 4.33,S.D. = 0.49). Teacher 2 – the first time was at a moderate 
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level (𝑋𝑋� = 3.50, S.D. = 0.51), the second time was at the highest level (X� = 4.17, S.D. = 0.38), 
and the third time was at the highest level (X� = 4.89, S.D. = 0.32). Teacher 3 - the first time 
was at a moderate level (𝑋𝑋� = 3.48, S.D. = 0.28), the second time was at the highest level (X� = 
4.05, S.D. = 0.22), and the third time was at the highest level (X� = 4.60, S.D. = 0.28). When 
comparing all three rounds of supervision, it can be noticed that all of the teachers had a 
higher designing skill of English language learning lesson plans after being provided with the 
supervision. 
 
Table 4: The evaluation of English teachers’ competency of learning management 

Teache
rs 

O
rd

in
al

 
nu

m
be

rs
 Aspect 1 

Teachers 
Aspect 2 
Activities 

Aspect 3 
Media use 

Aspect 4 
Evaluation 

Aspect 5 
Classroom 
atmosphere 

Total 
average 

X� S.D. X� S.D. X� S.D. X� S.D. X� S.D. X� S.D. 

Teache
r  1 

1 3.0
0 1.00 2.5

7 0.53 2.7
5 0.50 2.8

3 0.41 2.7
5 0.96 2.7

8 0.28 

2 4.0
0 0.00 4.0

0 0.00 3.5
0 0.58 3.8

3 0.41 4.2
5 0.50 3.9

2 0.28 

3 4.2
0 

0.45 4.7
1 

0.49 5.0
0 

0.00 5.0
0 

0.00 5.0
0 

0.00 4.7
8 

0.26 

Teache
r 2 

1 3.4
0 0.55 3.0

0 0.00 3.0
0 0.00 3.0

0 0.00 3.5
0 0.58 3.1

8 0.31 

2 4.6
0 0.55 4.5

7 0.53 5.0
0 0.00 4.8

3 0.41 5.0
0 0.00 4.8

0 0.28 

3 5.0
0 0.00 5.0

0 0.00 5.0
0 0.00 5.0

0 0.00 5.0
0 0.00 5.0

0 0.00 

Teache
r 3 

1 4.0
0 0.00 4.0

0 0.00 3.0
0 0.00 2.6

7 0.52 3.7
5 0.50 3.4

8 0.28 

2 4.0
0 0.00 4.0

0 0.00 4.0
0 0.00 4.0

0 0.00 4.2
5 0.50 4.0

5 0.22 

3 5.0
0 0.00 4.4

3 0.53 4.2
5 0.50 4.3

3 0.52 5.0
0 0.00 4.6

0 0.28 

 
According to Table 4, the evaluation of teacher’s skill of English language learning 
management reveals; Teacher 1 – the first time was at a moderate level (X� = 2.78, S.D. = 
0.28), the second time was at a high level (X� = 3.92, S.D. = 0.28), the third time was at the 
highest level (X� = 4.78, S.D. = 0.26). Teacher 2 – the first time was at a moderate level (X� = 
3.18, S.D. = 0.31), the second time was at the highest level (X� = 4.80, S.D. = 0.28), and the 
third time was at the highest level (X� = 5, S.D. = 0). Teacher 3 - the first time was at a 
moderate level (X� = 3.48, S.D. = 0.28), the second time was at a higher level (X� = 4.05, S.D. 
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= 0.22), and the third time was at the highest level (X� = 4.60, S.D. = 0.28). When comparing 
all three rounds of supervision, it can be noticed that all of the teachers had higher mean 
scores, which indicates that their learning management skills were higher after being 
provided with the supervision.  
 
2.3 The evaluation of administrators’ satisfaction towards the supervision model for 
enhancing the English language learning management of private school teachers is shown in 
Table 5. 
 
Table 5: Levels of administrators’ satisfaction towards the supervision model for enhancing 
English language learning management of private school teachers 

 
From Table 5, it is found that the evaluation of the administrators' satisfaction towards the 
supervision model for enhancing the English language learning management of private 
school teachers was at the highest level (X�  = 4.91, S.D. = 0.27), overall, when considering 
each aspect with descending order, namely Aspect 1 as satisfaction towards supervisors and 
Aspect 4 as satisfaction towards quality/result of the supervision, Aspect 1 as satisfaction 
towards the supervision model/process and Aspect 2 satisfaction towards supervisors. 
 
Table 6: Satisfaction level of the teachers towards the supervision model for enhancing the 
English language learning management of private school teachers  

Item Particulars 
Satisfaction Level 

Interpretation 
X� S.D. 

1 Satisfaction towards the supervision 
model/process. 4.91 0.57 

Highest 

2 Satisfaction towards supervisors.     5 0.00 Highest 
3 Satisfaction towards facilities.  4.73 0.31 Highest 
4 Satisfaction towards quality/result of the 

supervision.      5 0.00 
Highest 

 Average 4.91 0.27 Highest 

Ite
m Particulars 

Satisfaction Level 
Interpretation 

X� S.D. 
1 Satisfaction towards the supervision 

model/process. 4.91 0.57 
Highest 

2 Satisfaction towards supervisors.      5 0.00 Highest 
3 Satisfaction towards facilities.  4.73 0.31 Highest 
4 Satisfaction towards quality/result of the 

supervision.       5 0.00 
Highest 

 Average 4.91 0.27 Highest 
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From Table 6, it is found that the evaluation of the teachers’ satisfaction towards the 
supervision model for enhancing the English language learning management of private 
school teachers was at the highest level (X� = 4.91, S.D. = 0.27), overall, when considering 
each aspect in descending order, namely Aspect 2 as satisfaction towards supervisors, Aspect 
4 as satisfaction towards quality/result of the supervision, Aspect 1 as satisfaction towards 
supervisors and Aspect 3 as satisfaction towards facilities. 
 
2.4 The evaluation of the students' satisfaction towards English language learning 
management. 
 
After conducting the supervision for enhancing the English language learning management of 
private school teachers, the researcher evaluated the students' satisfaction towards English 
language learning management, as shown in Figure 3. 
 
Figure 3. The evaluation of the students' satisfaction towards English language learning      
management. 

 
 
Based on Figure 3, the students' satisfaction towards English language learning was at the 
highest level (X� = 4.46, SD. = 0.15), overall, when considering each aspect with descending 
order, namely, Aspect 4 as satisfaction towards learning quality, Aspect 1 as satisfaction 
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towards the process (being not complicated and easy to understand), and Aspect 3 as 
satisfaction towards the teachers. 
  
5. The evaluation of the appropriateness, possibility and usefulness of the supervision model 
for enhancing the English language learning management competency of private school 
teachers.  
 
After applying the supervision model, the researcher evaluated the appropriateness, 
possibility and usefulness, as per the results shown in Table 7. 
 
Table 7. The evaluation of applying the supervision model for enhancing the English 
language   learning management competency of private school teachers 

Components 
Appropriateness Possibility Usefulness 

X� S.D. Level X� S.D. Level X� S.D. Level 
1. Principle of the       
     model 4.95 0.08 Highest 4.90 0.16 Highest 5.00 0.00 Highest 
2. Objective of the      
     model 4.90 0.08 Highest 4.86 0.00 Highest 4.86 0.00 Highest 
3. Content of 
internal  
     supervision 4.96 0.07 Highest 4.86 0.12 Highest 5.00 0.00 Highest 
4. Internal      
    supervision 
process 4.71 0.49 Highest 4.86 0.38 Highest 5.00 0.00 Highest 
5. Evaluation 4.71 0.49 Highest 5.00 0.00 Highest 5.00 0.00 Highest 
6. Success    
    Condition 5.00 0.00 Highest 5.00 0.00 Highest 5.00 0.00 Highest 

Total Average 4.84 0.12 Highest 4.90 0.00 Highest 4.93 0.10 Highest 
 
From Table 7, it is found that the evaluation after applying the supervision model for 
enhancing English language learning management competency of private school teachers was 
at the highest level (X� = 4.84, SD. = 0.12) overall, when considering each aspect in 
descending order, namely success condition, principle of the model and content of internal 
supervision, with possibility at the highest level (X� = 4.90, SD. = 0.00). In addition, when 
considering each aspect with descending order, namely evaluation, success condition, 
principle of the model and usefulness (X� = 4.93, SD. = 0.10), and when considering each 
aspect with descending order, namely principle of the model, content of internal supervision, 
internal supervision process, evaluation, success condition, and objective of the model. 
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Discussion 
 
Findings of the development of the supervision model for enhancing the English language 
learning management competency of private school teachers are discussed as following:   
 
1. The result of the supervision model development for enhancing the English language 
learning management of private school teachers found that the supervision model for 
enhancing the English learning management of private school teachers, which has 
democratically passed the quality check on the supervision model, was significant with these 
six aspects, which are 1. the principle of the model that refers to "be[ing] united in action and 
spirit to sustainably reach the goals"; 2. the objective of the model, referring to the 
administrators and teachers in the communication arts being provided with knowledge about 
English teaching and learning models for organising English language learning, and applying 
the results from the model to improve performance and manage learning activities with 
effectiveness; 3. the supervision contents including creating learning activities, skills of 
learning management and English language learning management; 4. The supervision process 
(PORE Model) - Phase 1: Planning (P), Phase 2: Supervision Organisation (O) (it should be 
noted here that the supervision process for improving teaching and learning activities consists 
of three stages which are; 2.1 Pre-Observation Conference; 2.2 Class observation, and 2.3 
Post Observation Conference); Phase 3: Self-Reflecting (R); Phase 4: Evaluation (E). In 
addition, 5. Evaluation of the model, and 6. Success conditions.  
 
The findings turned out this way because the researcher developed the supervision model for 
enhancing the English language learning management competency of private school teachers 
by studying principles, theoretical concepts and synthesised documents and related studies in 
order to use these as fundamental information in the supervision design, including 
consideration for examination and being providing with suggestions for improvement from 
experts, so as to be accurate and appropriate according to the concept of supervision for 
enhancing the English language learning management competency of private school teachers. 
As Joyce and Weil (1992) state,  the model is a representative of variables' relationship frame 
for factual vision, or it refers to work plans used to describe important processes in practice in 
order to achieve the goals. Khammanee (2004) has defined the model as concrete of thoughts 
which is abstract with the structure of thought showing important components and 
relationships of what we study or use to find answers, knowledge and understanding of 
various phenomena, the reflection on teaching being one of the components of the model. In 
relation to Farrell’s (1998) study on reflection of teaching English as a foreign or second 
language, cited in Pennington (1992), that teaching reflection is the examination and review 
of happened experiences. It is both a factor and a result of development and it is suggested to 
use the reflection as a tool in teaching and the learning development process, also, for the 
development of confidence, and teachers’ and learners’ motivation. Pennington (1995) 
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mentions that for teachers to improve, there should be a focus on awareness that encourages 
them to be aware of the importance of change. The development of teachers is therefore a 
sustainable process that helps teachers to be able to interact and improve their teaching to fit 
different conditions or contexts, with these two essential components: the development of 
innovation and speculative reflection. She also explains that speculative reflection helps the 
teacher to build a teaching framework from the former contradictory components. 
Furthermore, Richards (1990) states that reflection is an essential component of teacher 
development, explaining that self-development and critical thinking would encourage the 
teacher to move from a level that needs to lean on, be motivated by or practice as a routine, to 
a level of behaviour changed by discriminating reflection. In addition, Richards also mentions 
that reflection is considered as an activity or process in revising and evaluating experiences or 
practices by broadly linking examination with objectives which, recalling prior experiences, 
must be inclusively and wisely done, and there has to be a pre-evaluation test, and therefore 
lead to a decision.  
 
This kind of reflection provides information for planning and implementation in the next step. 
Khammoon (2013) studied a model for developing the basic education supervision practices 
in the general Buddhist scripture schools under the Office of National Buddhism with the 
purpose of identifying major components of a model for developing the basic education 
supervision practices in the general Buddhist scripture schools under the Office of National 
Buddhism. The findings revealed that there is consistency in the aspects of supervision which 
are aims, principles, processes and conditions for achievement. Also, the evaluation of the 
supervision model for the general Buddhist scripture schools under the Office of National 
Buddhism revealed feasibility at a high level. The study also relates to Kittiratdanon’s (2007) 
study on the development of a supervision model in schools of fundamental education, which 
found that there is consistency in these following aspect; 1) purposes, 2) contents, with five 
issues, namely standard curriculum development, learning activity design and organisation, 
assessment and evaluation, classroom management, and the supervision model in schools of 
fundamental education. When applied in real situations, it was revealed that administrators 
and teachers were able to substantially follow the model, at a high level. Moreover, the 
evaluation of the developed supervision model in schools of fundamental education gained 
appropriateness, feasibility, usefulness and accuracy at a high level. Additionally, this related 
to Yuenyong’s (2010) study of the development of a differentiated supervision model to 
enhance classroom action research competency of teachers in the Bangkok Archdiocese, 
Educational Region 5. To evaluate the differentiated supervision model, the study population 
was teachers and students in Educational Region 5. The findings found that 1) the 
differentiated supervision model for enhancing classroom action research competency of 
teachers, as known as the CIPE Model, consists of principles focusing on a systematic 
supervision process and dwelling on individual differences. There are four steps which are: 1. 
Pre-conference; 2. Observation; 3. Post-conference; and 4. Evaluating. Application results 
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revealed that the supervisors gained the competency of differentiated supervision model at a 
high level and their understanding about classroom action research before and after the 
application was different, with a statistical significance at the level of .05. That is, after the 
application, average scores were higher. Also, the teachers’ knowledge and understanding on 
the differentiated supervision model before and after the application were different, with a 
statistical significance at the level of .05. And after the application, the average scores were 
higher, with the competency of classroom action research at a high level, and the satisfaction 
towards the model being at the highest level. Furthermore, the students’ pre and post test 
scores of the model application were different, with a statistical significance at the level of 
.05. After the application, the students’ learning outcomes were higher.   
 
2. The evaluation of using the supervision model for enhancing English language learning 
management competency showed that: 1) the result of cognition tests of the teachers in 
English language learning management was higher; 2) the evaluation of teachers' competency 
of designing lesson plans was higher and their competency in learning management was 
higher as well; 3) the evaluation of the teachers' satisfaction towards the supervision model 
for enhancing English language learning management competency of private school teachers 
was at the highest level, overall; 4) the evaluation of the students' satisfaction towards 
English language learning was at the highest level, overall; and 5) the evaluation of the 
appropriateness, possibility and usefulness of the model was also at the highest level. The 
findings suggest this was probably due to the elements of the supervision model for 
enhancing the English language learning management competency of private school teachers 
consisting of planning, supervision organising, reflecting and evaluation, which are related 
systems, as the developed model was designed under appropriate and accurate conditions and 
components of the principles, concepts and theories. Besides this, it can be applied to connect 
with the context and situation of the supervision so that teachers can organise learning 
activities while achieving the framework and principles of the supervision. Leaoi-thaisong 
(2007) proposes the principle of supervision as implementing the process systematically and 
continuously to encourage all teachers to participate and take responsibility in the 
supervision, in accordance with need for teacher development, organising the environment to 
support the operation and building good relations. This relates to Glatthorn (1990), who 
mentioned that applying adult developmental knowledge should be used to consider teachers' 
needs and therefore determine the appropriate supervision methods, which must respect the 
independence of teachers in making decisions, also, be open-minded and confiding in, 
keeping balance between personal and organisational needs. In communication theory, Lao-
riandee (2009) states that communication is the process of creating an accurate understanding 
between persons, between a communicator and the receiver. Interaction between a supervisor 
and a teacher requires language communication that both parties understand. Hence, 
communication is the basis of creation, mutual understanding and acceptance, as well as 
creative thinking for better change and achieving goals. In addition, there is a trial of the 
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model to make it more reliable. In accordance with Keeves (1988), it is said that a significant 
danger in creating or developing research in educational research exists in building a model 
for explanation with no experiment for accepted empirical data. Therefore, creating a good 
model requires testing.  
 
Research and development of the supervision model for enhancing the competency of 
English language learning management is also consistent with Joyce and Calhoun (2010), 
who mention the principle of creating and developing the model as; 1. the model should be 
developed from concepts or literature that are fundamental or relevant to the format that 
would be created or developed; 2. the model should be created with purposes such as for a 
personnel development model, which would probably be created with the purpose of being a 
guideline for personnel in the organisation. In addition, having a system and methods of self-
development during operations, etc; the model should have clear and possible methods or 
guidelines for action; 4. there should be results that can be evaluated as to whether the model 
would be in line with the specified purposes; and 5. if possible, there should be the 
opportunity to evaluate effects or impact as well. Kittiratdanon’s (2007) study on the 
development of a supervision model in schools of fundamental education, found that; 1. the 
supervision model in schools of fundamental education consists of seven main points, and 23 
minor points, as follows: 1) one aspect of the objective is to enhance, promote, assist, and 
cooperate with teachers for self-development, professional and learning activity development 
that would lead to quality learners; 2) five aspects of the contents, which are standardised 
curriculum development, learning design, organising learning activities, assessment and 
evaluation, and classroom  management; 3) six aspects of the process, which are building 
awareness of quality, supervision planning, constructing tools, supervising and instructional 
media, evaluation, following up, magnification, and creating quality culture by using learning 
management process; 4) four aspects of the supervision method, which are inspection 
supervision, supervision as product, clinical supervision, and supervision for development; 5) 
three aspects of the supervisor, being, supervisors are from the educational service area 
office, administrators, and teachers; 6) one aspect of duration of supervision, which is the 
supervision during the class and outside of the class; and 7) three aspects of facilitating 
factors/limitations which are 1. establishing an internal supervision system for schools that is 
easy to understand, accurate and factual, in order to follow up and report to the affiliation; 
developing internal supervision knowledge for administrators and the team; and clearly 
specifying roles of internal supervision of the administrators and the team; 2. the supervision 
model for learning management in schools of fundamental education, when applied in real 
situations, it was found that the administrators and teachers were able to substantially  follow 
the defined model and their satisfaction was at a high level; and 3. the evaluation of the 
supervision model for learning management in schools of fundamental education was 
improved with appropriateness, possibility, usefulness and accuracy, at a high level. 
   

http://www.ijicc.net/


    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 12, Issue 11, 2020 

 

340 
 
 
 

REFERENCES 
 
Acree, J. (1974). The Development of a Model to Link State Education Agencies and Local 

Education Agencies in Policy Formulation. Ph.D. Thesis, University of Alabama. 

Adams, H.P. and F. Dickey. (1966). Basic Principles of Supervision. New York : American 
Book. 

Alfonso, R.J., Gerald, F.R. and N.R. Neville. (1981). Instructional Supervision : A Behaviors 
Systems. Massachusetts : Allyn and Bacon. 

Allan, C.F. (1975). Interpersonal Conflict Resolution. Glenview, Illinois : Scott Foresman 
and Company. 

Beach, D.M. and J. Reinhartz. (2000). Supervision Leadership: Focus on Instruction. Boston 
: Allyn and Bacon. 

Beyene, T. (1983). The Kind of school Supervision Needed in Developing Counties Case 
Study Ethiopia. Dissertation Abstracts International, 32(3), 2168-A. 

Boyan, N.J. and W.D. Copleland. (1978). Instructional Supervision Training Program. Ohio 
: Chaeles E. Merril Publishing Company. 

Briggs, J.H. and F.A. Justman. (1952). Introduction to Administration and Supervision. New 
York : Prentice-Hall. 

Burton, W. and W. Bruckner. (1977). Supervision : A Social Process. 3rd ed. New York : 
Appleton-Cencum Crofts. 

Charles, A.L. and G. James. (1993). An Introduction to Models in the Social Sciences. 
Lanham, MD : University Press of America. 

Clark, B.I. (1995). Understanding Teaching : An Interactive Multimedia Professional 
Development Observational Tool for Teacher. Ph.D. Thesis, Arizona State University. 

Clous, T.L. (1994). Special Education Teacher Opinions of Generic and Program Models of 
Supervision. Dissertation Abstracts International, 54, 7, January. 

Cogan, M. (1973). Clinical supervision. Boston, MA. : Houghton Mifflin. 

Conrad, C.F. and R.F. Wilson. (1985). Academic Program Reviews : Institutional 
Approaches, Expectations, and Controversies. Washington D.C. : ASHE. 

http://www.ijicc.net/


    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 12, Issue 11, 2020 

 

341 
 
 
 

Cruz, O.J. (2000). The Efficacy of the Social Work Model of Supervision for Education. Ph.D. 
Thesis, University of Illinois at Urbana–Champian. 

Dewey, J. (1993). How We Think : A Restatement of the Relation of Reflective Thinking to the 
Educative Process. Boston : D.C. Heath. 

Eisner, E. (1976). Educational Connoisseurship and Criticism : Their form and Functions in 
Education Evaluation. Journal of Aesthetic Education, 39(2), 192-193. 

Fanselow, J.F. (1988). Let's see. Contrasting Conversations about Teaching.  TESOL 
Quarterly, 22, 113-120. 

Farrell, T. (1998). A Global Empirical Review of Drug Crop Eradication and United Nations 
Crop Substitution and Alternative Development Strategies. Journal of Drug Issues, 
28(2), 395-436· 

Giesecke, F.E. (2011). Technical Drawing with Engineering Graphics. 14th ed. New York : 
Macmillan. 

Gilgun, J.F. (2012). Enduring Themes in Qualitative Family Research. Journal of Family 
Theory and Review, 4, 80–95. 

Glatthorn, A. (1984). Different Supervision. Alexandria, VA : Association for Supervision 
and Curriculum Development. 

Glatthorn, A.A. (1990). Supervision Leadership : Introduction to Instructional Supervision. 
Glenview, IL : Scott Foresman. 

Glickman, C.D. (1990). Supervision of Instruction. New York : Allyn and Bacon. 

Glickman, C.D. (1995). Supervision and Instruction Leadership : A Development Approach. 
Maassachusetts : Allyn and Bacon. 

Goldhammer, R. Anderson, R.H. and R.J. Krajewski, (1980). Clinical Supervision : Special 
Methods for the Supervision of Teachers. 2nd ed. New-York : Holtl Rinehartl Wiston. 

Goldhammer, R., Anderson, R.H. and R.J. Krajewski. (1993). Clinical Supervision : Special 
Methods for the Supervision of Teachers. 31st ed. Fort Worth, TX : Holt, Rinehart and 
Winston.  

Good, C.V. (1973). Dictionary of Education. New York : McGraw–Hill. 

Goodson, I.F. (1994). Studying Curriculum. New York : Teachers College Press. 

http://www.ijicc.net/
https://www.researchgate.net/journal/0022-0426_Journal_of_drug_issues


    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 12, Issue 11, 2020 

 

342 
 
 
 

Halton, N. and D. Smith. (1995). Reflection in Teacher Education : Towards Definition and 
Implementation. Teacher and Teacher Education, 2, 33–51. 

Hambleton, R.K. (1978). On the Use of Cut-off Scores with Criterion-Referenced Tests in 
Instructional Settings. Journal of Educational Measurement, 15(4), 277-289. 

Harris, B.M. (1985). Supervisory Behavior in Education. New Jersey : Prentice-Hall. 

Hatton, J.H. and G.B. Smith. (1964). Algorithm 247: Radical-Inverse Quasi-Random Point 
Sequence. Communications of the ACM, 7, 701-702. 

Hatton, N. and D. Smith. (1995). Reflection in Teacher Education : Towards Definition and 
Implementation. Teaching and Teacher Education, 11(1), 33-49. 

Hoy, W.K. and C.G. Miskel. (2005). Educational Administration Theory, Research, and 
Practice. New York : McGraw- Hill. 

Hughes, A.L. (1999). Phylogenies of Developmentally Important Proteins do not Support the 
Hypothesis of Two Rounds of Genome Duplication Early in Vertebrate History. 
Journal of Molecular Evolution, 48(5), 565–576. 

Jermsittiparsert, K. & Sawasdee, A. (2012). Formal Education for Non-Thai or 
Undocumented Person in Thailand amidst the Challenge of Nationalism and 
Transnationalism: A Case Study of Wat Sirimongkhol School, Samut Sakhon Province. 
Kasetsart Journal-Social Sciences, 33(2), 203-213. 

Joyce, B. and E. Calhoun. (2010). Models of Professional Development. California : Corwin 
Press. 

Joyce, B. and M. Weil. (1992). Models of Teaching. 3rd ed. New Jersey : Prentice-Hall. 

Keeves, P.J. (1988). Educational Research, Methodology and Measurement : An 
International Handbook. Oxford : Pergamon Press. 

Keeves, P.J. (2008). Educational Research, and Methodology and Measurement. Oxford : 
Pergamon Press. 

Kenpho A. (2019). The Development of Supervision Model for Enhancing Learning 
Management Competency in Elementary Schools. Ph.D Thesis. Educational Supervision 
Program Graduate school Maha Sarakham University. 

 

http://www.ijicc.net/


    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 12, Issue 11, 2020 

 

343 
 
 
 

Killion J. and G. Todnem. (1991). A Process of Personal Theory Building. Educational 
Leadership, 13(3), 2-5. 

Koerperich, R. (2008). The Effects of Classroom Walk–Through Observation on Teachers’ 
Professional Growth. Ph.D. Thesis, Arizona State University. 

Krejcie, R.V. and D.W. Morgan. (1970). Determining Sample Size for Research Activities. 
Educational and Psychological Measurement, 30(3), 607-610. 

Lave, C.A. and J.G. March. (1993). An Introduction to Models in the Social Sciences. 
Lanham: University Press of America. 

Madaus, G.F. Scriven, M.S. and D.L. Stufflebeam. (1983). Evaluation Models Viewpoints on 
Educational and Human Services Evaluation. 8th ed. Boston : Khuwer-Nijhoff. 

Marks, J.R. and J. Stoop. (1978). Handbook for Educational, Supervision, a Guide for 
Practioner. 2nd ed. Boston : Allyn and Bacon. 

McGreal, T. (1983). Successful Teacher Evaluation. Alexandria, VA : Association for 
Supervision and Curriculum Development. 

McNerney, R. (2007)  Consequences Exceed the Law. e-Vision Journal of Undergraduate 
Writing, 8(3), 1-2. 

Muedthong A. (2014). The Study of Needs and Guidelines for Supervision Development of 
English Teachers in Secondary Schools Affiliated with Krabi Secondary Educational 
Service Area Office 13. Master of Education Thesis Educational Administration 
Program Graduate School Burapha University. 

Nadler, L. and Z. Nadler. (1980). Corporate Human Resources Development. New York : 
Van Nostrand Reinhold. 

Nair, P.N.R. (2004). Pathogenesis of Apical Periodontitis and the Causes of Endodontic 
Failures. Critical Reviews in Oral Biology and Medicine, 15, 348–81. 

Nunan, D. (1995). Designing Tasks for the Communicative Classroom. Cambridge : 
Cambridge University Press. 

Sriyakul, T. & Jermsittiparsert, K. (2020). Disastrous Impact of Corruption, Political 
Instability and Expropriation Risk on Quality of Education: Evidence from Asian 
Countries. Journal of Security and Sustainability Issues, 9(J), 228-239. 

 

http://www.ijicc.net/

