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This study aimed to scrutinise how learners learn English language 
informally on Facebook. Employing an ethnographic qualitative 
approach, data for the study were generated from participant 
observations for a period of six-months involving 275 participants. 
Three verified Educational Facebook Pages (EFPs) with the highest 
number of users were chosen to be observed. Data from participant 
observation were analysed using a thematic approach. The findings of 
this study revealed that the EFP users focused on grammar and new 
vocabulary when learning English informally on the site. They 
exchanged information, and sought for advice and clarification as part 
of their learning process. This paper argued that Social Networking 
Sites (SNS), especially Facebook, are a potential online affinity space 
to learn English language informally. At the same time, the findings of 
the research are hoped to be useful to educational technology system 
developers and curriculum makers, especially for the design of web-
based learning processes which would be more reachable to the 
learners of twenty-first century.  
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Introduction 
 
In recent years, with the rapid advancement of Social Networking Site (SNS) technology in 
the world has become reachable to many people. They share information, photos and videos 
with other people with a fingertip. A large number of socially collaborative Web-based 
platforms deliver powerful technical support for informal learning. Learners can use blogs to 
manage and share information as well as communicate with one another. Jones and Dexter 
(2017) mentioned that 80 percent of the knowledge we gain comes from informal learning 
and only 20 percent from formal learning. Informal learning happens in daily activities when 
a learner spontaneously chooses what knowledge and skills he or she desires to acquire.  The 
advancement of SNS creates an informal learning situation which is more time efficient and 
learners can share information with each other, and through their collective efforts, they make 
that information increasingly useful and relevant to them (Alkhathlan & Al-Daraiseh, 2017; 
Kasuma, 2017; Rashid, 2018). Informal learning can lead to a deeper understanding and a 
different quality of a learning outcome; it enables the learners to expand their thinking 
beyond a receptive behaviour within formal schooling and the traditional reproduction of 
existing knowledge. Thus, the significance of informal learning through SNS cannot be 
ignored. 
 
Facebook is often associated with negative impacts on learners and the positive side of 
Facebook, especially for informal learning is over-looked, despite its affordance for the 
learning. How learners learn English language informally in a natural setting on Facebook is 
rarely investigated due to the nature of informal learning in that it is considered difficult to 
observe. However, the emergence of Social Networking Site (SNS) technology provides an 
opportunity for researchers to observe the informal learning phenomenon as users’ activities 
on the site are archived. This study aims to analyse how learners learn English language 
informally on Facebook. This research therefore intends to contribute to the research gap by 
analysing how learners informally learn English language through Educational Facebook 
Pages (EFP) as a natural setting.  
 
Literature Review  
 
Sociocultural theory states that learning occurs through interaction with other people in a 
collaborative way (Bandura, 2001). In other words, learning occurs by engaging with other 
people through collaboration and learners can choose what they wish to learn to resolve 
problems or to get more information about their particular topics (Ormrod, 1999). A 
significant view of sociocultural theory is learning occurs through collaboration with others 
in a society (Bandura, 2001). Psychological state plays an important role in learning. 
According to Bandura (2001), extrinsic aspects can affect individual’s behaviour and learning 
style. Individual behaviour is basically constructed upon contemplation because he or she can 
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connect indirectly by approaching stimulation and their individual responses via several 
mediating links (Vygotsky, 1981). Furthermore, Vygotsky also acknowledges that social 
factors play a significant role in comprehending the role of language and communication in 
intellectual development. As pointed out by Liu and Matthews (2005):  
 

Language should not be seen as merely the accidental assembly of purely physical 
sounds and forms because any language system is at the same time the result of the 
whole developmental history of the language. To study a language is to study a 
meaning system as a consequence of historical development. Due to the historical 
aspect of semantics, the interaction between individuals and society is now placed not 
within constant parameters of stability but on a continuum of time and historical 
development. (p. 394)  

 
Collaboration is the most crucial feature of social learning theory. People learn by engaging 
with capable others in a collaborative context. There are many studies which prove that co-
operative learning is more efficient than self-learning in various ways, for instance promoting 
positive social outcomes, enhancing achievement and motivation (Johnson, Johnson & 
Stanne, 2000; Snowman, McCown & Biehler, 2009).  
 
In addition, Vygotsky gives emphasis to the central role of the social environment in learning 
and considers “learning as a largely situation-specific and context-bound activity” (Liu and 
Matthews, 2005, p. 388). In this way, social constructivists argue that shared meaning occurs 
through social negotiation and that essential aspects of mental functioning in the individual 
are developed in social life (Dale, 2010; Vygotsky, 1978). Consequently, various available 
digital technologies have been used as a means for sharing the perspectives and social 
communication among groups, thus the need to focus on social constructivism has grown 
substantially in education. Vygotsky’s work (1896-1934) has led to the development of social 
constructivism through his theory of social cognitive development. From this paradigm, 
learning not only occurs through the individual’s cognitive processes but also through social, 
historical and cultural contexts (through which the knowledge was constructed). In other 
words, cognition (mental, language, and social development) is mediated through social 
interaction among individual’s collaboration and out of learners’ unique experiences. This is 
because human learning presupposes a specific social nature and a process where children are 
conditioned into the intellectual life of those around them (Vygotsky, 1978, p. 88). 
 
Methodology   
 
This study employed an ethnographic approach to analyse participants’ activities in a natural 
setting. This was their involvement in an informal learning on EFPs as part of their everyday 
routines. The qualitative method of participant observation offered the opportunity to 
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understand how an emerging phenomenon, like informal learning through EFPs, takes place 
within the everyday activities of the learners. The participants for this research were learners 
who follow the EFPs. We focused on three verified EFPs. By ‘verified’, we mean that some 
Pages and Profiles have been verified by Facebook to let people know that they are authentic 
EFPs. The verification checkmark shows authenticity and credibility of the Pages or Profiles 
and usually verified Pages or Profiles have huge followers. The three EFPs are: i) Learn 
English; ii) BBC Learning English; and iii) Wall Street English. Participants of this research 
were purposively chosen. There were 275 learners who took part in this study by allowing the 
researcher to observe their comments on the EFPs. There were 190 male and 85 female 
participants with the age range from 20 to 30 years old. They were from different countries 
and had different backgrounds and interests. They were either in their first or second year at 
university and from various disciplines and faculties such as Faculty of Business, Faculty of 
Agriculture, Faculty of Law and Faculty of Art and Music.  
 
This is in contrast to prior research (e.g.  Abdullah, 2011; Rashid & Rahman, 2014; 
Mohamad, 2017) which examined interactions in Facebook groups created specifically for 
the purpose of their research, rather than studying the interactions that take place (natural 
setting) on the Facebook Pages as part of participants’ daily routines. When conducting this 
research, we tried our best to avoid any circumstances that were harmful and detrimental to 
the participants. We provided a consent form as a formal agreement with the participants to 
express an understanding of the research. 
 
Analysis and Discussion 
 
Observational data shows that English grammar and vocabulary are focused on by the 
curators and learners of EFPs. The sites provide opportunities for learners to acquire English 
grammar such as subject-verb agreement. Based on inductive thematic analysis, it is 
discernible that the learners’ focus mainly on Subject-Verb Agreement and Syntax. Perhaps, 
this is because Subject-Verb Agreement and Syntax are the most significant elements of 
English grammar and the basic things that English language learners need to know in order to 
improve their English language proficiency or to construct sentences properly.  
 
Focus on Subject-Verb Agreement 
 
Subject-Verb Agreement denotes that there must be an agreement between subjects and verbs 
in number (singular or plural). Therefore, if a “subject is singular, its verb must be singular; if 
a subject is plural, its verb must be plural. A third person singular subject should have a 
singular verb (with -s), and a plural subject must have a plural verb (with no -s)” (Hinton & 
Hale, 2001, p. 252). Perhaps, this is very crucial to English language learners because 
knowledge of Subject-Verb Agreement helps learners to construct sentences correctly and to 
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gain better communication skills; they can communicate without worrying about their 
grammatical mistakes. Out of 9,700 posts, there were 1,400 posts on ‘Subject-Verb 
Agreement’ by the curators. In Figure 1 below, curators and learners interacted in relation to 
‘Subject-Verb Agreement’.  
 
Figure 1. Learning ‘Subject-Verb Agreement’ on the EFPs 

 
 
Figure 1 shows that one of the learners left a comment ‘He hopes to stand on his own two feet 
when gets marry to her’ but the sentence is not grammatically correct. Then, the sentence had 
been corrected by the curator. The curator’s reply (comment) receives two Likes and 14 
comments from the other learners. The high number of comments received by the curator’s 
reply reflects the learners’ perseverance, enthusiasm and willingness for learning Subject-
Verb Agreement on the EFPs which could also be seen as an attempt to engage in the 
informal learning of English language.  Consequently, having supportive curators and fellow 
learners are crucial for individual learners to check what they are doing and how they are 
thinking. When fellow learners and curators provide support and guide each other’s 
engagement in the informal learning of English, such scaffolding is there to provide 
opportunity for the learners to informally acquire content knowledge (e.g. tense, subject-verb 
agreement) (Salomon & Perkins, 1998). Perhaps, this also encourages learners to learn 
English language and enhance their willingness to use the language without being afraid of 
making mistakes and criticisms (Branch, 2012). As the learners did not argue with the 
curators, and the curator’s comments receives two likes from the other learners, it is 
reasonable to suggest that the learners agree with the curator’s correction and see the curators 
as more knowledgeable about grammar. The interaction that occurs between the learners and 
curators on EFPs may have significant contribution to the enhancement of learners’ 
knowledge on English grammar. Even though the learners sometimes do not respond, it does 
not mean that the learner does not learn. This is because previous studies showed that on 
Facebook, not only learners who leave comments learn, but also those who do not leave 
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comments known as the lurkers (Harrison & Thomas, 2009; McBride, 2009; Karpati, 2009; 
Adalberon & Saljo, 2017).  
 
Moreover, we argue that learners may benefit through this kind of response and willingness 
by the curators on EFPs because it offers an opportunity for learners to improve their English 
grammar by engaging in vicarious learning. As pointed out by Cox, McKendree, Tobin, Lee 
and Mayes (1999), the concept of vicarious learning highlights “the potential benefit to 
learners of being able to observe or ‘listen in’ on experts or their peers as they discuss new 
knowledge” (p.432). It is in this sense that learners informally learn English language through 
the guidance of capable others (curators), and EFPs may be a good platform to engage in the 
informal learning of English language. Learners using online platforms such as Facebook to 
engage in learning beyond the classroom. The Zone of Proximal Development (ZPD) is ideal 
to represent the domain where learners share their knowledge and skills with peers and more 
capable others (Geyer, 2008; Dale, 2010). Vygotsky (1978) explains the concept of ZPD as 
the “distance between the actual developmental level as determined by independent problem 
solving and the level of potential development as determined through problem solving under 
adult guidance or in collaboration with more capable peers” (p. 86). Therefore, such 
encouragement, willingness and guidance of curators reinforces the educational use of 
Facebook, supporting learners to acquire knowledge and extend their ZPD, which are basic to 
the development of new knowledge for informal learning.  

 
Focus on Syntax  
 
Syntax deals with phrases and sentence formation out of words. Syntax refers to the set of 
principles and rules for structuring the sentences in a given language, specifically word order. 
Therefore, syntax lies at the very heart and centre of meaning in any language (Radford, 
2004; Venuti, 2017; Zulkffli, & Rashid, 2016).  Out of 9,700 posts, there were 2,300 posts 
regarding ‘Syntax’ by the curators. The posts received 16,100 comments from the learners. 
Figure 2 below shows an example of syntax learning.  
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Figure 2. Learning English Syntax on EFPs 

 
 
The learner left a comment where they were not sure about the sentence structure and sought 
help from whom they perceive as the more knowledgeable other about grammar. After being 
corrected by the curator, the learner replied ‘Thank You’ with a smiley emoticon which 
implies that the learners are pleased and excited for learning new knowledge. This also 
reflects the learners’ joy, perhaps for getting a response from curators. The curator’s 
comments receives five Likes from the other learners which suggests that they agree with 
curator’s correction and believe the curators as more knowledgeable other about grammar. 
Therefore, this scaffolding is very important for individual learners to obtain English 
language skills. This is also very crucial for learners because curators provide support and 
guide each other’s engagement; such scaffolding is likely to motivate the learners to engage 
in informal learning. Facebook provides an interactive online learning environment by 
inspiring learners to receive support for their learning (Cho, Cheng & Lai, 2009; Emerson & 
MacKay, 2011; Rashid et al., 2016). Furthermore, it is a valuable learning platform for shy 
learners who are nervous in class interactions but who are eager to communicate in real-time 
with others across the world. For example, on Facebook, the learners can prepare comments 
before sending, making them feel at ease in sharing thoughts without the fear of making 
mistakes, disapproval or criticism, and thus they may become more confident. 
 
Focus on English Phrasal Verbs  
 
Phrasal verbs are useful in all areas of English language such as spoken and written English 
(Quirk, 2010). Out of 9,700 posts, there were 3,200 posts regarding phrasal verbs and 
idiomatic expressions by the curators. The posts were followed by 28,900 comments which 
include comments from the learners and curators’ replies. Some examples of curators’ posts 
on phrasal verbs are shown in Figure 3. 
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Figure. 3. Learners learning new vocabulary on EFPs 

 
 
This post attracted 860 comments and the high number of comments received by the curator’s 
post on vocabulary learning suggests that the learners are not only enthusiastic to engage in 
informal learning but also like the explanation. This post also received 3,000 likes by the 
learners, which implies that the learners love the content or find this explanation useful. The 
curator also provides examples in the explanation which may help the learners to fully 
comprehend how to use phrasal verbs in a sentence. Therefore, it is reasonable to suggest that 
Facebook enables self-paced learners to informally learn new English vocabulary 
independently and with the aids of capable others. Recent studies by Dale (2010), Starkey 
(2010) and Al Mubarak (2017) show that learners seemed to be motivated as they were using 
social media such as Facebook, where they can learn language at their own pace. Another 
example of learning new vocabulary on the EFPs is illustrated in Figure 4.  
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Figure. 4. Learners learning new vocabulary on EFPs  

 
 
The curator elaborated on the use of the adjectives afraid and frightened in a sentence. The 
curator provided many examples to assist learners gain a deeper understanding about how to 
use an adjective in a sentence. Moreover, providing an explanation with examples by the 
curators reflects the curators’ high level of interest in sharing knowledge with each other on 
Facebook. To this end, this scaffolding enables self-paced learners to acquire English 
language vocabulary with the support of more knowledgeable others.    
 
Conclusion  
 
It is apparent that the advent of social media has become a landmark in the technological 
evolution and provides an opportunity for learners to gain knowledge beyond the formal 
learning setting. The Facebook site allowed learners to get rich and quickly replies to their 
inquiries from other supportive Facebook friends. Through collaboration on the site, the 
learners attempted to enhance their knowledge where learners of all ages, races and even 
religions meet for different purposes; to share experiences and information and to keep 
themselves up to date in a competitive and demanding global world. This study concludes 
that Facebook provides an opportunity for learners to engage in informal learning of English 
language. Leaners focused on grammar and new vocabulary when learning English 
informally on the site. They exchanged information, and sought for advice and clarification 
as part of their learning process.  
 
This study has several contributions. First, the findings of this study have the potential to 
enhance knowledge regarding informal learning of English language beyond formal contexts. 
Second, English language educators and learners will benefit from this study by gaining a 
better understanding of the characteristics inherent in SNS based learning contexts that 
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support independent learning of English language. This knowledge is hoped to help education 
policy makers and practitioners to promote learners’ learning progress by integrating these 
features into their instructions and formal activities. At the same time, the findings of the 
research are hoped to be useful to educational technology system developers and curriculum 
makers, especially for the design of web-based learning processes which would be more 
reachable to the learners of twenty-first century. 
 
Third, this research is hoped to be helpful to English learners especially those who are less 
motivated in both informal and formal settings. For such learners, it is important to 
comprehend the factors that inspire others and enhance their critical thinking abilities as well 
as their own learning impetus. The rapid development of new technology, especially social 
media, provides opportunities for people to seek knowledge informally. The findings of this 
study will therefore enable further development of theories on how learning is tied to the 
social and cultural contexts in which popular digital media is employed.  
 
Fourth, employing ethnographic methods, this study focused on SNS - especially Facebook - 
where learning occurs in a natural context (Markham, 1998; Hine, 2000; Slater, 2002). This 
ethnographic method is useful as it helps the researcher to get sound and rich data, in this 
case, through a six-month observation of informal English language learning on Facebook. 
Therefore, the findings of this study provide holistic insights into informal learning of 
English language on Facebook. This study could provide comprehensive understanding about 
the nature of new social technology-based informal learning.  
 
Fifth, this study contributes to the development of sociocultural theory. Sociocultural theory 
was first introduced by Vygotsky (1978) who developed this theory to scrutinise various 
subjects including language and thought, psychology of art, as well as learning and 
improvement in offline contexts. After gaining popularity, these sociocultural and social 
learning theories have been used to scrutinise offline interaction, but this study shows that 
these theories can be useful to analyse informal language learning in a natural setting in an 
online context (e.g. Facebook). In this vein, this study has developed and re-contextualized 
these theories from their application to offline interaction to an online setting. This re-
contextualization is effective because it gives new information to the current literature. 
Overall, this study contributes to the existing literature on informal learning by bringing to 
the fore the role of Facebook in educational fields, which could help decision makers to adopt 
Facebook in their pedagogical fields. 
 
Recommendation for Future Research  
 
Based on the findings of this study, several recommendations for future research are 
presented. First, there are many SNSs where informal learning takes place, but this study 
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mainly focused on Educational Facebook Pages. Therefore, it is recommended that for future 
research, one should take into consideration how learners informally learn English language 
through other SNSs. This is because each SNS has its own unique features and affordances, 
and this might influence the way the users learn on the site. Last but not least, the period of 
the present study was limited to six months. Therefore, future research may consider a longer 
period to study how learners learn English language through EFPs, because collecting data 
for a longer period would be useful in providing more insights into this phenomenon. It may 
also assist the researcher develop a model to incorporate EFPs in English language learning. 
 
REFERENCES  
 
Abdullah, Z. (2011). Collision of two communities: Developing higher education student 

teachers’ creativity in design through a social networking collaboration with 
professional designers (Doctoral dissertation). University of Nottingham, United 
Kingdom.  

Adalberon, E., & Saljo, R. (2017). Informal use of social media in higher education: A case 
study of Facebook groups. Nordic Journal of Digital Literacy, 12(04), 114-128. doi: 
10.18261/issn.1891-943x-2017-04-02 

Al Mubarak, A.A. (2017). Sudanese students’ perceptions of using Facebook for vocabulary 
learning at university level. Journal of Nusantara Studies, 2(1), 170-
176.  http://dx.doi.org/10.24200/jonus.vol2iss1pp177-193 

Alkhathlan, A. A., & Al-Daraiseh, A. A. (2017). An analytical study of the use of social 
networks for collaborative learning in higher education. International Journal of 
Modern Education and Computer Science, 9(2), 1-9. doi: 10.5815/ijmecs.2017.02.01.  

Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual review of 
psychology, 52(1), 1-26. doi:10.1111/1467-839X.00024  

Branch, R. (2012). The effects of web-based instruction on foreign language 
learning (Doctoral dissertation). Walden University, USA. 

Cho, V., Cheng, T. E., & Lai, W. J. (2009). The role of perceived user-interface design in 
continued usage intention of self-paced e-learning tools. Computers & 
Education, 53(2), 216-227. doi:10.1016/j.compedu.2009.01.014.  

Cox, R., McKendree, J., Tobin, R., Lee, J., & Mayes, T. (1999). Vicarious learning from 
dialogue and discourse. Instructional science, 27(6), 431-458. 
doi:10.1007/BF00891973 

http://www.ijicc.net/


    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 7, Issue 7, 2019 

 

288 
 
 
 

Dale, C. (2010). Engaging the networked learner: Theoretical and practical issues. (Doctoral 
dissertation). University of Wolverhampton, England.  

Emerson, L., & MacKay, B. (2011). A comparison between paper‐based and online learning 
in higher education. British Journal of Educational Technology, 42(5), 727-735. 
doi:10.1111/j.1467-8535.2010.01081. 

Geyer, R. W. (2008). Attitudes, beliefs, and behaviors of academically talented and well-
abled middle school children in their use of the Internet (pp. 1-184). University of 
Virginia, USA. 

Harrison, R. & Thomas, M. (2009). Identity in online communities: social networking sites 
and language learning. International Journal of Emerging Technologies and Society, 
Vol. 7 No. 2, pp. 109-124. Retrieved from: http://clok.uclan.ac.uk/1682/1/Article4-
HarrisonThomas_1682.pdf 

Hinton, L., & Hale, K. (Eds.). (2001). The green book of language revitalization in practice. 
Netherlands: Brill. 

Johnson, D. W., Johnson, R. T. & Stanne, M. B. (2000). Cooperative learning methods: A 
meta-analysis. University of Minnesota, USA. Retrieved from:  
https://s3.amazonaws.com/academia.edu.documents/33787421/Cooperative_Learning
_Methods_A_Meta-Analysis.pdf 

Jones, M., & Dexter, S. (2018). Teacher perspectives on technology integration professional 
development: Formal, informal, and independent learning activities. Journal of 
Educational Multimedia and Hypermedia, 27(1), 83-102. Retrieved from: 
https://www.learntechlib.org/primary/p/178511/. 

Karpati, A. (2009). Web 2 technologies for net native language learners: A “social 
CALL”. ReCALL, 21(02), 139-156. doi:10.1017/S0958344009000160 

Kasuma, S.A.A. (2017). Using Facebook for English language learning: The differences 
among gender and ethnicity. Journal of Nusantara Studies, 2(1), 177-193. 

Liu, C. H., & Matthews, R. (2005). Vygotsky's philosophy: Constructivism and its criticisms 
examined. International Education Journal, 6(3), 386-399. Retrieved from: 
https://files.eric.ed.gov/fulltext/EJ854992.pdf 

McBride, K. (2009). Social-networking sites in foreign language classes: Opportunities for 
re-creation. The next generation: Social networking and online collaboration in 
foreign language learning, 35-58. Retrieved from: 
http://www.slu.edu/~kmcbrid8/McBride09_SNS.pdf 

http://www.ijicc.net/
http://clok.uclan.ac.uk/1682/1/Article4-HarrisonThomas_1682.pdf
http://clok.uclan.ac.uk/1682/1/Article4-HarrisonThomas_1682.pdf
http://clok.uclan.ac.uk/1682/1/Article4-HarrisonThomas_1682.pdf
http://clok.uclan.ac.uk/1682/1/Article4-HarrisonThomas_1682.pdf
https://s3.amazonaws.com/academia.edu.documents/33787421/Cooperative_Learning_Methods_A_Meta-Analysis.pdf
https://s3.amazonaws.com/academia.edu.documents/33787421/Cooperative_Learning_Methods_A_Meta-Analysis.pdf
https://s3.amazonaws.com/academia.edu.documents/33787421/Cooperative_Learning_Methods_A_Meta-Analysis.pdf
https://s3.amazonaws.com/academia.edu.documents/33787421/Cooperative_Learning_Methods_A_Meta-Analysis.pdf
https://www.learntechlib.org/primary/p/178511/
https://www.learntechlib.org/primary/p/178511/
https://files.eric.ed.gov/fulltext/EJ854992.pdf
https://files.eric.ed.gov/fulltext/EJ854992.pdf
http://www.slu.edu/%7Ekmcbrid8/McBride09_SNS.pdf
http://www.slu.edu/%7Ekmcbrid8/McBride09_SNS.pdf


    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 7, Issue 7, 2019 

 

289 
 
 
 

Mohamad, A. R. (2017). Educational use of social networking technology: Facebook and 
community of practice in higher education. International Journal on E-Learning 
Practices (IJELP). Retrieved from: https://jurcon.ums.edu.my/ojums/index.php/ijelp  

Ormrod, J. E. (1999). Human learning (3rd ed.). Upper Saddle River, NJ: Prentice-Hall.  

Palincsar, A. (2005). Social constructivist perspective on teaching and learning. In H. 
Daniels, An Introduction to Vygotsky (pp. 279-308). London: Routledge. 

Quirk, R. (2010). A comprehensive grammar of the English language. England: Pearson 
Education India. 

Radford, A. (2004). English syntax: An introduction. Cambridge: Cambridge University 
Press. 

Rashid, R. A. and Rahman, M. F. A. (2014). Social networking sites for online mentoring and 
creativity enhancement. International Journal of Technology Enhanced Learning, 
6(1), 34-45. Retrieved from: https://www.researchgate.net/ 

Rashid, R.A. (2018). Dialogic reflection for professional development through conversations 
on a social networking site. Reflective Practice, 19(1), 105-117. 
http://dx.doi.org/10.1080/14623943.2017.1379385 

Rashid, R.A., Yunus, K., Azmi, N.J., Safawati, B.Z., Rahman, S.B.A., Yusoff, S.Z. (2016). 
The discursive construction of teachers’ desirable identity on a social networking site. 
International Journal of Applied Linguistics and English Literature, 5(5), 139-144. 

Salomon, G., & Perkins, D. N. (1998). Chapter 1: Individual and social aspects of 
learning. Review of research in education, 23(1), 1-24. 
doi:10.3102/0091732X023001001 

Snowman, J., McCown, R. & Biehler, F. (2009). Psychology applied to teaching. Boston, 
MA: Houghton Mifflin Co.  

Starkey, L. (2010). Digital Saviours: Digitally able secondary school teachers in their first 
year of teaching (Doctoral dissertation). Victoria University of Wellington, New 
Zealand. 

Venuti, L. (2017). The translator's invisibility: A history of translation. London: Routledge. 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. 
Cambridge, MA: Harvard University Press. 

http://www.ijicc.net/
https://jurcon.ums.edu.my/ojums/index.php/ijelp
https://www.researchgate.net/
https://www.researchgate.net/
http://dx.doi.org/10.1080/14623943.2017.1379385
http://dx.doi.org/10.1080/14623943.2017.1379385


    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 7, Issue 7, 2019 

 

290 
 
 
 

Vygotsky, L. S. (1981). The instrumental method in psychology: The concept of activity in 
Soviet psychology (pp.134-144). Armonk, NY: M.E. Sharpe.  

Zulkffli, M.A., & Rashid, R.A. (2016). A discursive psychological analysis of Islamic 
sermons on homosexuality. International Journal of Applied Linguistics and English 
Literature,5(6), 190-198 

http://www.ijicc.net/
http://journals.aiac.org.au/index.php/IJALEL/article/view/2707
http://journals.aiac.org.au/index.php/IJALEL/article/view/2707

